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siphon money out of already cash-strapped public
school systems, rendering the hard-won guarantee
of quality education as a state citizenship right
shaky at best. The work educator-activists began
during the long postwar period remains unfin‐
ished, and Green’s story of “continual negotia‐
tions, vigilance, perseverance, compromise, and
above all, patience,” continues to have relevance
today (p. 197).
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