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President Richard Nixon.

(p. 70). Freire’s success gained him an important

Freire and his colleagues experimented with
teaching methods to replace traditional night
schools with “cultural circles” where teachers
would become “dialogue coordinators” and stu‐
dents “small group participants” (p. 39). His egali‐
tarian idea was to promote “the work of ‘man
with man’ and not ‘for man’” (p. 21). Instead of us‐
ing textbooks, Portuguese vocabulary would come

role in Brazil’s 1964 National Literacy Campaign.
However, almost immediately, a military coup
changed things for Freire as Brazil’s new leaders
charged him with attempting to “‘communize’
Brazil” (p. 56). Forced into exile, he continued to
work on adult literacy for the Chilean govern‐
ment until 1969. The Chilean government’s effort
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Freire also worked in Nicaragua, starting in
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1979, where literacy manuals were produced that

fact that the situation there was very different

included revolutionary slogans, heroes, and mar‐
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versity student volunteers were recruited for a

worked with one-party states in Africa that were

five-month literacy campaign. Cuban volunteers
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also came and stayed for two years. In 1980, Kirk‐

that Kirkendall does not address the criticisms of

endall notes, “the language of revolution and the

Freire’s work found in C. A. Bowers’s edited vol‐

church blended together” in Nicaragua (p. 141).

ume, Re-thinking Freire: Globalization and the En‐

However, reactionary forces led to fifty-six volun‐

vironmental Crisis (2005). In his preface, Bowers

teers being attacked and six volunteers killed. Un‐

writes that third world activists who contributed

der President Jimmy Carter, the U.S. government

to his book “discovered that Freire’s pedagogy is
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ended with Ronald Reagan’s election as president
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“colonizing nature of the cultural assumptions un‐
derlying his pedagogy” (p. vii).

In 1980, the changing political situation in
Brazil allowed Freire to return home where he be‐

While Freire achieved worldwide recognition

came involved again in the government’s national

for his literacy approach, it was not completely

literacy campaign, which focused on national uni‐

new. For example, Kirkendall refers to Frank

ty and used the same key vocabulary throughout
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ate adult was expected to teach another person to

Freire as a guide to what pedagogies are best for

read (p. 6). The claim made by these types of pro‐

ethnic minorities as well as the poor.

grams of teaching people to read and write in
forty hours of class time needs to be tempered
with an examination of the actual reading level
achieved. Similarly, scholars must examine what
kind of follow-up existed to allow for the initial
learning to be maintained and extended.
Conservatives tend to support literacy pro‐
grams that result in economic development
through an educated workforce and national uni‐
ty while liberals like Freire supported it also as a
means of human and democratic development.
Freire certainly was interested in the economic
advancement of his students, and an industrialist
financially supported some of his first efforts in
northern Brazil. Illiteracy was equated with both
economic and political backwardness. The U.S.
government comes across in this book much more
interested during the post-World War II Cold War
in opposing communism than supporting educa‐
tion and democracy, let alone social justice. Kirk‐
endall sees complacency today in the face of an
estimated one-fifth of all U.S. adults still illiterate.
The metaphors that teachers should be
“guides on the side” rather than “sages on stages”
lecturing is a common notion today that dates
back long before Freire, but sometimes it is for‐
gotten that guides need to be experts on the geog‐
raphy of their subject matter and have a responsi‐
bility to ensure that the destination they are guid‐
ing their students to is not unthinkingly destruc‐
tive of local languages and cultures. The idea
shared by Freire and many others through the
ages that education should produce independent
thinkers rather than indoctrination into a set of
commonly held beliefs is important to return to
again and again. However, one needs to be care‐
ful that independent thinking and questioning the
status quo does not lead to a debilitating nihilism
or revolutions that result in dictatorships. Bow‐
ers’s critique of Freire’s work needs to be taken
into account when assessing the influence of
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