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EDST 502A (081)

January – April, 2005

Growing Up in History: The Meanings of Childhood

Mondays 4:30-7:30

Ponderosa H123

Dr. Mona Gleason

Office: Ponderosa G, 15

822-4762

mona.gleason@ubc.ca
Office hours: by appointment

Course Description:


Childhood is sometimes understood as “natural” and unchanging. An understanding of history teaches us that childhood is constructed daily, often differently, around the world.  Class, “race”, gender, religion, sexuality and disability all shape how children experience life.  This was true in the past and is true today.  The purpose of this course is to provide graduate students with a base of knowledge regarding the changing historical experiences and meanings of growing up, primarily, but not exclusively, in the North American context. Did childhood exist in the past or it is a modern invention? How did the young mature in past times, and what relationships to current patterns does that past have?  How has the “value” of childhood been determined in various societies and how has this changed over time? How have particular children responded to their circumstances? Our discussions will focus on a range of topics, including education, paid and unpaid work, sexuality, the role of experts, popular culture, and the theoretical and methodological concerns that characterize the growing field of the history of childhood.  The overarching question guiding the course asks how girls and boys of various races, classes, ethnicities, abilities, and sexualities, experienced life in the past and how this knowledge equips us to work for positive change for contemporary children and their families. 

Course Resources:


A course reader will be made available through the UBC bookstore.  Other resources will be readily available via campus libraries.

Academic Integrity 

Scholastic honesty is expected and required. It is a major part of university life, and gives value to your degree. All work submitted to me must be your own. Copying or representing the work of others as your own (including internet sources) is cheating and will result in a failed grade.  If you are in doubt about how to properly credit the work of others, please consult with me. Please make yourself aware of the sections of the University regulations regarding Academic Misconduct on p. 48 of the University of British Columbia Calendar, 2004/5. The UBC Library also has a useful webpage on plagiarism and how to avoid it. (http://www.library.ubc.ca/home/plagiarism/).

Assignment Menu Options

The options below provide you with the opportunity to design how you would like to be evaluated in this course. Each option is described, along with the grade percentage, and it is up to you to put together an assignment programme that fulfills 90% of your grade (10% is individual reading facilitation described below). You must choose one option from the “Substantive List” and one option from the “Secondary List.”  Please feel free to discuss this assignment menu with the instructor.

Every seminar member is responsible for leading the discussion of one of our readings at least once.  This facilitation requires no written component and accounts for 10% of your final grade.

A. SUBSTANTIVE ASSIGNMENT OPTIONS  (Other options can be negotiated)

Option 1 –  Critical Book Review
10-15 pages   50% of final grade

Drawing on the bibliography attached and other sources that interest you, this option asks you to write a critical review of a major contribution to the history of children and youth.  This option is intended to help you develop and hone skills of scholarly interpretation and critical judgement. This review must go beyond the level of book summary and instead  identify and engage with the major interpretative issues argued in the book, the author’s interpretative methodology, and use of historical sources.

Evaluation Criteria 

Quality of writing (structure, grammar, coherence); grasp of author’s arguments, quality of critical assessment of author’s arguments and sources (beyond simple summary) . 

Option 2 – Seminar Facilitation and Write-Up   10-15 pages    50% of final grade

Singularly, or with a partner, this option invites students to take on the facilitation duties of one of our seminar weeks. The facilitators are expected to help guide us through the readings, identify major themes or interpretive problematics that the readings in that week represent, and offer some learning activities (small group work? video? debate?) to help move us along. At the agreed upon due date, the team (or you may each hand in a write-up) will hand in a 10-15 page explanation of the week’s themes and their facilitation direction – What did the readings bring to our understanding of the history of children and childhood? What themes were communicated through the readings? How did your team choose to facilitate our understanding of these themes? What were some strengths and weaknesses of the facilitation? 

Evaluation Criteria

Attention to main points in the readings; sensitivity to dynamics of class; ability to encourage participation; quality of direction to keep the group “on task”; originality in terms of learning exercises. Written portion is well-written and gives a clear accounting of goals of facilitation, and justifies how activities helped achieve these goals.

Option 3– Seminar Readings Critique   10-15 pages    50% of final grade

This option is, in part, a written alternative to Option 2. This option asks you to offer a written critique of the readings in one of our seminar meetings. You are asked to go beyond summarizing each of the readings and instead probe deeper into what common themes emerge from them. If applicable, you can focus on how and why the readings tend to contradict or trouble each other.  

Evaluation Criteria

Quality of writing (structure, grammar, coherence); critical assessment of each reading is balanced with attention to overarching themes represented by readings,  identification and critique of overarching themes in readings is achieved, goes beyond mere summary and attempts to bring critical judgement to the aims, problems, and themes contained in the readings. 

Option 4 – Literature – based Essay     15-20 pages   60% of final grade

This option allows students who have a particular interest in a topic within the history of children and youth to work towards a sustained critical analysis using a number of secondary sources. It asks the student to bring together her/his understanding of the literature with her/his own perspectives and critique to form a coherent and well-argued essay.

Evaluation Criteria

Quality of writing (structure, grammar, coherence); quality of thought (originality, insight); quality of use of literature (representing others’ arguments accurately and respectfully; productively building on others’ writing and ideas.)

B. SECONDARY ASSIGNMENT OPTIONS (Other options can be negotiated)

Option 5 -  Reading Diaries   2 pages per reading 10% (each) of final grade

(to a maximum of 5 entries)

This option allows you to “react” to our readings on a one-by-one basis. Your diary is addressed to me and is intended to allow you to ruminate on what you have read in a less formal way then in an essay or a report.  This DOES NOT mean, however, that academic rigour is unnecessary. The reading diary is a place to begin to build upon the aspects of the course that are important to you. It asks you to respond thoughtfully and carefully to what you are reading and to bring some sense of critical judgement to your reactions.

Evaluation Criteria 

Quality of writing (clear, concise, grammar); evidence that you have read the reading and have formed some opinions about it; attempt to bring some critical assessment to the reading (identifying arguments, theoretical issues, problems or omissions).

Option 6 – Popular Culture/Exhibition Critique
  5-7 pages
30-40 % of final grade

In this option, you can choose a movie, website, novel, archival or museum exhibition or another cultural artefact and offer a critical analysis of how it represents, reflects, or challenges some aspect of the history of childhood we have been learning about. You are asked to offer a written critical analysis of the relationship between your “artefact” and the relevant course readings. 

Evaluation Criteria
Quality of writing (structure, grammar coherence);  focus in paper takes its lead from artefact but doesn’t dwell on it! Evidence of skilful and appropriate reference to course readings; evidence of critical understanding of the relationship between your artefact and  our course readings. 

Option 7 – “Into the Schools” Paper/Portfolio     5-7 pages     30-40% of final grade 

This assignment is intended to appeal to students hoping to use the course to hone their professional practice as educators in a broad range of capacities. It can be done as a traditional paper or in the style of a teaching/education portfolio. The main purpose of this assignment is for you to demonstrate how you “link” what we are learning in this class to your own work as an educator. Choose a theme we address in the course and explore how you might incorporate that theme into your teaching and/or professional development/ professional practice.  Your paper or the portfolio should be built around answers to these central questions:

1. What theme have you chosen for your focus and why?

2. What are the possibilities of this theme for your teaching/professional development/ professional practice? You can explore these themes or tailor them to your particular interest and situation:

· for curriculum – how might this theme be tailored to your particular specialization or focus?
· classroom management – how does this theme help you understand young and mature students in a way that helps you do your work in your classroom, school, or community setting? You can be very broad here.
· professional development – how does your theme boost your own level of competency as an educator? What might it offer you for larger considerations such as your philosophy of teaching?
· social justice -  how does this theme help educators in a variety of settings act to secure social justice for students and families? How does this theme help confront contemporary issues like sexism, homophobia, racism, poverty and any others you can think of?

A portfolio approach could explore these questions through sample lesson plans, journals,  sample handouts to students, sample memos to parents, fellow teachers, administrators,  granting agencies, community partners, vision statements, sample announcements and posters, and collages, videos, or websites – you can discuss this option with Mona – the possibilities are wide open.

Weekly Reading Schedule

January 10 

Introduction to course, course outline
· Chronological and/or thematic approach to course? Advantages and Disadvantages

· Student mix

· Snack sign-up

· discussion of assignment menu and contract

_____________________________________________________________________

January 17

Children and Research Methodologies

Rationale: What are some contemporary methodological and ethical concerns that link historians to scholars working in a variety of disciplinary traditions who focus on children? 
Readings: 

1) Barrie Thorne, “Re-Visioning Women and Social Change: Where are the Children? Gender & Society 1, 1 (March 1987): 85-109.

2) Sandra Grover, “Why Won’t They Listen to Us? On Giving Power and Voice to Children Participating in Social Research,” Childhood 11, 1 (2004): 81-93.

Basic Background (optional – see Mona for these – not in reader):

Carl F. Kaestle, “Standards of Evidence in Historical Research: How Do We Know When We Know? History of Education Quarterly 32, 3 (Fall, 1992): 361-366.

Keith Jenkins, “What History Is,” in Re-Thinking History (Routledge, 1991), pp. 5-26.

January 24

Children and Historiography

Rationale: What do historians claim to know about children in the past? What are considered the (Euro?) classic works? How is this evolving historiography informed by last week’s readings? What is the relationship between the history of children and the history of childhood?
Readings:

1) Hugh Cunningham, “Introduction – The Historiography of Childhood,” in Children & Childhood in Western Society Since 1500 (Longman, 1995), pp. 1-18 

2) Joy Parr, “Introduction,” in Nancy Janovicek and Joy Parr , eds., Histories of Canadian Children and Youth (Oxford, 2003),  pp. 1-7.

3) Veronica Strong-Boag, “Getting to Now: Children in Distress in Canada’s Past,” in Brian Wharf, ed., Community Work Approaches to Child Welfare (Broadview, 2002), pp. 29-46.

Small Group Focus: Identify and discuss three or four of the major themes in the historiography of Euro/Canadian approaches to the history of childhood. Why are these themes so prevalent?
____________________________________________________________________

January 31

Images of Children and Childhoods

Rationale: What have children come to symbolize in various time periods? How have experts, scholars, and modern technology contributed to the construction of a particular childhood? How do historians contribute to these constructions?

Readings

1) John Gillis, “Birth of the Virtual Child: Origins of Our Contradictory Images of Childhood,” in Joseph Dunne and James Kelly, eds., Childhood and Its Discontents – The First Seamus Heaney Lectures (Dublin: Liffey Press, 2002), pp. 31-49. Facilitator: ____________

2) Patricia Holland, “The Innocent Eye and the Crisis of Looking,” in Picturing Childhood: The Myth of the Child in Popular Imagery (New York: I.B. Tauris, 2004), pp. 8-23. 

Facilitator: ____________________________

3) Maria Malta Campos and Jerusa Vieria Gomes, “Brazilian Children: Images, Conceptions, Projects,” in C. Philip Hwang, Michael Lamb, and Irving F. Siegel, eds., Images of Childhood (New Jersey: Lawrence Erlbaum Associates, 1996), pp., 143-166.

Facilitator: ___________________________________

_____________________________________________________________________

February 7 

Indigenous, Slave, and Settler Children in Colonized Societies 

Rationale: When imperialism and colonization began to take its toll on indigenous populations around the world beginning in the 18th century, how did children fare? What were the particular difficulties of indigenous, slave, and settler children?  How were attitudes towards “proper childhoods” shaped through this experience? How did representations of the state link to these histories?

Readings:

1) Juliet Pollard, “A Most Remarkable Phenomenon: Growing Up Métis – Fur Traders’ Children in the Pacific Northwest,” in Nancy Janovicek and Joy Parr , eds., Histories of Canadian Children and Youth (Oxford, 2003),  pp. 57-70. Facilitator: _________________

2) Joseph E. Illick, “African American Childhood,” in American Childhoods (Philadelphia: University of Pennsylvania Press, 2002), pp. 36-51. Facilitator: ____________________

3) Jan Kociumbas, “Lost in the Bush: Searching for the Australian Child,” History of Education Review 30, 2 (2001): 37-54. Facilitator: _______________________________

_____________________________________________________________________
February 14-18    READING WEEK – NO CLASS



_____________________________________________________________________

February 21  
Children and “Child Saving” in Late 19th Century – Part 1

Rationale: In the later decades of the 19th century, a new cadre of middle-class reformers in North America sought to change the relationship between children, work, and school. Why did this occur and what assumptions about work, class, and families did these reformers tend to operate under?

Readings

1) Robert McIntosh, “The Making of Modern Childhood,” in Boys in the Pits – Child Labour in Coal Mines (McGill-Queen’s University Press, 2000), pp. 14-41. 

Facilitator: ____________________

2) Susan Houston, “Victorian Origins of Juvenile Delinquency,” History of Education Quarterly 12,3 (Fall, 1972): 254-280.  Facilitator: ____________________

Video: “The Orphan Trains” –  Last hour of class (60 mins)
_____________________________________________________________________

February 28 
Children and “Child Saving” in Late 19th Century – Part 2

Readings

1) John Bullen, “Hidden Workers: Child Labour and the Household Economy in Late Nineteenth Century Urban Ontario,” in Bettina Bradbury, ed., Canadian Family History – Selected Readings (Toronto: Copp Clark Pitman, 1992), pp. 199-220. 

Facilitator: ___________________________

2) Robert McIntosh, “Boys in the Pit,” in Boys in the Pits – Child Labour in Coal Mines (Montreal/Kingston: McGill-Queen’s University Press, 2000), pp. 127-48.

Facilitator: _____________________________

Small Group Discussion of:  Manfred Liebel, “Working Children as Social Subjects – The Contribution of Working Children’s Organizations to Social Transformations,” Childhood 10, 3 (2003): 265-285.

_____________________________________________________________________

March 7

Becoming “Students” - Going to School
Rationale: How has the experience of school changed for young people over time? Why? What has been the role of teachers and curriculum in shaping children and youth? How does race, class, gender, sexuality, and other markers of identity factor into these experiences? 

Readings

1) Jean Barman, “Families vs. Schools: Children of Aboriginal Descent in British Columbia Classrooms of the Late Nineteenth Century,” in Lori Chambers and Edgar-Andre Montigny, Family Matters: Papers in Post-Confederation Canadian Family History (Toronto: Canadian Scholar’s Press, 1998), pp. 72-89. Facilitator: _________________

2) Alison Jones and Kuni Jenkins, “Disciplining the Native Body: Handwriting and Its Civilizing Practices,” History of Education Review 29, 2 (2000): 34-46.

Facilitator: _______________________________

3) Mona Gleason, “Disciplining the Student Body: Schooling and the Construction of Canadian Children’s Bodies, 1930 to 1960,” History of Education Quarterly 41, 2 (Spring 2001): 189-215. Facilitator: _____________________________
_____________________________________________________________________

March 14
  Mid –Century “Experts” and ‘Bad Kids’

Rationale: How much conflict between children and adults has been regarded as normal?  Has this changed over time?  How do gender, class, and race affect notions of appropriate or criminal behaviour?
Readings

1) J. Sangster, “’Out of Control: Girls in Conflict with the Law,” in Regulating Girls and Women – Sexuality, Family and the Law in Ontario, 1920-1960  (Toronto: Oxford University Press, 2001), pp. 131-167.  Facilitator: ___________________________

2) Mona Gleason, “ ‘ They have a bad effect’: Crime Comics, Parliament, and the Hegemony of the Middle Class in Postwar Canada,” in John Lent, ed., Pulp Demons – International Dimensions of the Postwar Anti-Comics Campaign (Madison: Fairleigh Dickinson University Press, 1999), pp. 129-154. Facilitator: ____________________

Video: “What About Juvenile Delinquency”  1955, 11 minutes
_________________________________________________________________________

March 21
  Youth, Sexuality, and the Tyranny of ‘Normal’



Rationale:  Why has ‘normalcy’ been regarded as a problem?  What is the role of advice literature?  Who gets to determine what is ‘normal’? How are identity markers such as sexuality and gender central to notions of ‘normal’ young people? 

Readings

1) Mona Gleason, “Growing Up to be ‘Normal’: Psychology Constructs Proper Gender Roles in Post-World War II Canada,” In Lori Chambers and Edgar-Andre Montigny, Family Matters: Papers in Post-Confederation Canadian Family History (Toronto: Canadian Scholar’s Press, 1998), pp. 39-56. Facilitator: __________________________

2) Mary Louise Adams, “ ‘Why Can’t I Be Normal’: Sex Advice for Teens” in The Trouble with Normal- Postwar Youth and the Making of Heterosexuality (Toronto: University of Toronto Press,1997), pp. 83-106. Facilitator: _______________________

Video: “Molly Grows Up,” 1953,  “Habit Patterns,” 1954, 14 minutes; 16 minutes
_____________________________________________________________________
March 28 

EASTER MONDAY  - No Class
_____________________________________________________________________

April 4  

Critiquing “Growing Up Canadian”  - NFB Series

Group Discussion and Critique of :

1) “Growing Up Canadian – Family”  47 minutes

2) “Growing Up Canadian – School”  47 minutes

Assignment Contract – MY Copy

(Due back in class by January 31, 2005)

Name (please print): ________________________________

Date:    _________________________

This is your individual learning contract.  You are expected to set your own deadlines for completion of work in your contract. I reserve the right to suggest other timelines if I believe that your suggestions are impractical or could be modified to increase your learning from the course.  It is not acceptable to hand in all of your work on the last day of classes – please make every effort to use this contract system to support your learning and to ease pressure from deadlines in other courses.  By signing this form, you are agreeing to honour the deadlines you have set out for yourself.  Modification to your contract must be discussed with the instructor.

My Substantive Assignment option is:

My Due Date: __________________________________________________

My Secondary Assignment options are:

My Due Date(s): __________________________________________________

Any comments:

Signature: _____________________________________ Date:_______________
Assignment Contract – MONA’S Copy

(Due back in class by January 31, 2005)

Name (please print): ________________________________

Date:    _________________________

This is your individual learning contract.  You are expected to set your own deadlines for completion of work in your contract. I reserve the right to suggest other timelines if I believe that your suggestions are impractical or could be modified to increase your learning from the course.  It is not acceptable to hand in all of your work on the last day of classes – please make every effort to use this contract system to support your learning and to ease pressure from deadlines in other courses.  By signing this form, you are agreeing to honour the deadlines you have set out for yourself.  Modification to your contract must be discussed with the instructor.

My Substantive Assignment option is:

My Due Date: __________________________________________________

My Secondary Assignment option(s) is (are):

My Due Date(s): __________________________________________________

Any comments:

Signature: _____________________________________ Date:_______________

Selected Foundations in Historiography of Children and Childhood

This list is far from exhaustive – if you have a particular book you’d like to review, please consult with the instructor.

1) P. Ariès, Centuries of Childhood – A Social History of Family Life (1962)

2) Peter Laslett, The World We Have Lost ( 1965)

3) John Demos, A Little Commonwealth – Family Life in Plymouth Colony (1970)

4) Lloyd de Mause (ed.), The History of Childhood  (1974)

5) Edward Shorter, The Making of the Modern Family (1975)

6) Lawrence Stone, The Family, Sex, and Marriage in England, 1500-1800 (1977)

7) Joseph Kett, Rites of Passage: Adolescence in America, 1790 to the Present (1977)

8) Thomas L. Webber, Deep Like the Rivers: Education in the Slave Quarter Community, 1831-1865 (1978)

9) Michael Anderson, Approaches to the History of the Western Family (1980)

10) Linda Pollock, Forgotten Children: Parent-child Relations from 1500 to 1900 (1983)

11) V. A. Zelizer, Pricing the Priceless Child: The Changing Social Value of Children (1985)

12) John Boswell, The Kindness of Strangers: The Abandonment of Children in Western Europe from Late Antiquity to the Renaissance (1988)

13)Linda Gordon, Heroes of Their Own Lives – A History of Family Violence, Boston, 1880-1960 (1988)

Selected Foundations: Canadian

1) Neil Sutherland, Children in English Canadian Society – Framing the Twentieth-Century Consensus (1976)

2) Joy Parr, Labouring Children (second edition, 1994)

3) Joy Parr, ed., Childhood and Family in Canadian History (1984)

4) Andrew Jones and Andrew Rutman, In the Children’s Aid: J.J. Kelso and Child Welfare in Ontario (1981)

5) P. Rooke and R. Schnell, Discarding the Asylum (1983)

6) Veronica Strong-Boag, The New Day Recalled: Lives of Girls and Women in English Canada, 1919-1939 (1988)

7) Michael Katz, The People of Hamilton, Canada West (Chapter 5, pp. 209-308)

8) Mary Ashworth, Children of the Canadian Mosaic: A Brief History to 1950 (1993)

9) P. Rooke and R. Schnell, eds., Studies in Childhood History: A Canadian Perspective (1982) 

10) Cynthia Comacchio, Nations are Built of Babies: Saving Ontario’s Mothers and Children, 1900-1940 (1993) 

11) Neil Sutherland, Growing Up: Childhood in English Canada from the Great War to the Age of Television (1997)

Selected Works – Monographs
1) Selma Cantor Berrol, Growing Up American: Immigrant Children in America Then and Now (1995)

2) LeRoy Ashby, Endangered Children: Dependency, Neglect, and Abuse in American History  (1997)

3) Patrica Ferguson Clement, Growing Pains – Children in the Industrial Age, 1850-1890 (1997)

3) Mary Louise Adams, The Trouble with Normal – Postwar Youth and the Making of Heterosexuality (1997)

5) Mona Gleason, Normalizing the Ideal: Psychology, Schooling and the Family in Postwar Canada (1999)

6) Hugh Cunningham, The Children of the Poor: Representations of Childhood since the Seventeenth Century (1991)

7) Hugh Cunningham, Children and Childhood in Western Society Since 1500 (1995)

8) Deborah Dwork, Children With a Star: Jewish Youth in Nazi Europe (1991) 

9) Harvey Graff, Conflicting Paths: Growing Up in America (1995)

10) Barbara Hanawalt, Growing Up in Medieval London: The Experience of Childhood in History (1993)

11) Mary Odem, Delinquent Daughters: Protecting and Policing Adolescent Female Sexuality in the United States, 1885-1920 (1995)

